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ABSTRACT

Purpose: This study examines the role of individual management educators in implementing
Responsible Management Education (RME). It addresses a critical gap in the literature, which has
disproportionately focused on institutional adoption and programme-level commitments rather than
the agency, practices, and development of academics who translate these principles into reality.

Methodology: Following PRISMA guidelines, this systematic literature review identified 42 peer-
reviewed articles from Google Scholar (2000-2025). The data were analyzed using the inductive Gioia
methodology to capture educators' actions and mapped against the UN’s seven Principles for
Responsible Management Education (PRME).

Findings: The review synthesizes individual academic action into four interconnected, mutually
reinforcing themes: curriculum revisions, enhanced external engagement, embodiment of
pedagogical changes, and academic development in teaching, learning, and researching (TLR).
Crucially, academic development serves as the foundational connective thread, empowering
educators with the research capability, credibility, and peer support required to drive the other three
dimensions.

Implications: For academics, the study demonstrates that RME is enacted through everyday choices
in classroom pedagogy and collaborative research. For business school leadership, it highlights that
institutional change requires actively supporting educators through protected time, mentoring, and
revised workload and promotion incentives that reward responsible scholarship.

Originality: By shifting the unit of analysis from the institution to the individual academic, this paper
addresses why top-level PRME commitments often decouple into symbolic rhetoric. It contributes to a
dynamic conceptual framework that models the individual educator as the central change agent
orchestrating curriculum revision, pedagogical innovation, external collaboration, and scholarship.

Limitations and directions for future research: This review primarily draws literature from Google
Scholar and provides an interpretive thematic synthesis. Future research should empirically validate
the framework through surveys and interviews across diverse geographic and developing-economy
contexts, while further exploring the under-researched PRME Practice principle.

Keywords: Responsible Management Education; PRME; Business Academics; Business Schools; Higher
Education

I Nirmal Chathuranga (Corresponding), Department of Business Administration, University of Sri Jayewardenepura, Sri Lanka
Email: nirmal@sjp.ac.lk

2 Kalani Madhuwanthi, Department of Business Administration, University of Sri Jayewardenepura, Sri Lanka
Email: kalani@sjp.ac.lk

3 Uvini Ayathma, Department of Business Administration, University of Sri Jayewardenepura, Sri Lanka
Email: stuayathma@sjp.ac.lk

Publisher: CamEd Business School
©2026, Chathuranga et al

Recommended Citation

Chathuranga, N., Madhuwanthi, K., & Ayathma, U. (2026). The role of management educators in implementing responsible management
education: A systematic literature review. Journal of Accounting, Finance, Economics, and Social Sciences, 11(2), 13 — 24.
https://doi.org/10.62458/jafess11cma22

This article is published under the Creative Commons Attribution (CC BY 4.0) International license. You are free to share and adapt
the work, for both commercial and non-commercial purposes, as long as you provide full attribution to the original author(s) and
JAFESS. Further details can be found at: http://creativecommons.org/licences/by/4.0/legalcode

CamEd

. 13
Business School


https://doi.org/10.62458/jafess11cma22
https://creativecommons.org/licenses/by/4.0/deed.en
https://doi.org/10.62458/jafess11cma22
http://creativecommons.org/licences/by/4.0/legalcode
https://orcid.org/0000-0001-9263-9239
https://orcid.org/0009-0006-1469-9555
https://crossmark.crossref.org/dialog/?doi=10.62458/jafess11cma22&domain=pdf

The Role of Management Educators in Implementing Responsible Management Education: A Systematic Literature Review

INTRODUCTION

Responsible Management Education (RME) has become
a prominent concern in higher education as universities
respond to the Sustainable Development Goals (SDGs)
(Avelar et al., 2022). Higher education is expected to
prepare students, scholars, and leaders to address
inequality, climate change, and other complex societal
problems (Storey et al., 2017). Business schools sit at the
centre of this expectation because they shape the
people who run organisations. RME addresses this by
integrating ethics, responsibility, and sustainability into
management teaching and practice, so that future
leaders look beyond profitability alone (Fujimoto et al.,
2025).

Several business schools have adopted the Principles for
Responsible Management Education (PRME), a United
Nations initiative established in 2007 to transform
business and management education, research, and
thought leadership worldwide (Henrique et al., 2024). In
response to years of corporate scandals and unethical
business conduct, the United Nations launched the
PRME to equip future business leaders with the skills,
mindsets, and values needed to balance sustainability
with economic goals (Russo et al., 2023). At its core, the
United Nations Principles for Responsible Management
Education (UNPRME) encourages the university
community to create lasting value and contribute to a
more equitable global economy through innovative
teaching, impactful research, and transformative
academic practices (Parkes et al., 2017).

UNPRME is built on seven principles: Purpose, Values,
Teach, Research, Partner, Practice, and Share, which
together provide a pathway to put global sustainability
goals into practice and to align RME with the SDGs and
the UN Global Compact (UNPRME, 2023). Business
schools that seek and obtain signatory status generally
accept that responsible management means equipping
graduates to recognise, support, and apply sustainable
business practices (Russo et al., 2023). UNPRME now has
more than 850 signatories across more than 95
countries (UNPRME, 2023). Institutions demonstrate
their commitment to graduating people who can tackle
global issues, attract international students, and
strengthen their legitimacy and reputation (Sahni et al,,
2025). Signatories are also more likely than non-
signatories to use interactive and experiential learning
methods, suggesting a more dynamic model of
sustainability education (Henrique et al., 2025). Since
UNPRME’s launch, a growing body of research has
examined how business schools can embed its principles
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and how doing so affects their overall sustainability
performance (Peschl et al., 2023).

Table 1 presents a rich body of literature on RME.
Alongside work on approaches, opportunities,
challenges, progress, and prospects, a critical stream
treats UNPRME as symbolic or rhetorical (Louw, 2015;
Smith et al., 2023). Taken together, these studies
suggest that signing the principles and changing what
happens in classrooms are not the same. In this study,
the seven UNPRME principles serve as a conceptual
lens for examining the role of business academics in
advancing RME.

Table 1: Prominent research areas on RME

Area Author/s

Abdelgaffar, 2021;
Azmat et al., 2023;
Burchell et al., 2015;
Cullen, 2020; Maloni
etal, 2012

Diverse approaches adopted
by business schools in
embedding SDGs for RME

Opportunities and
challenges associated with
UNPRME implementation

Abdelgaffar, 2021;
Dyllick, 2015; Parkes
etal., 2017; Russo
etal., 2023;
Solitander et al.,
2012

Ahmad & Bibi, 2023;
Godemann et al.,
2014; Young &
Nagpal, 2013

Purpose, progress and
prospects of UNPRME

Involvement of business
schools in UNPRME-based
CSR commitments

Moratis, 2013;
Nonet et al., 2016

UNPRME as a
symbolization/rhetoric in
business schools

Louw, 2015; Smith
etal., 2023

This study uses the seven UNPRME principles as a
conceptual lens to examine how business academics
advance RME, as summarized in Table 2.

Table 2: United Nations Principles for Responsible
Management Education (UNPRME)

Principle | Description Source
Purpose | UNPRME underscores the | Sahniet
importance of equipping al., 2025

students to generate
sustainable value for both
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business and society while
fostering contributions to a
more inclusive global
economy.

Values

UNPRME highlights the
importance of integrating
social responsibility and
ethical values into
academic curricula to
prepare students to
engage in ethically
responsible, socially
beneficial practices.

Sahni et
al., 2025

Teach

UNPRME transforms
learning environments by
embedding responsible
management concepts and
practices into curriculum
design and pedagogy.

UNPRME,
2023

Research

UNPRME engages in both
conceptual and empirical
research to deepen
understanding of how
corporations contribute to
sustainable social,
environmental, and
economic value, as well as
the dynamics and impacts
of their practices.

Avelar et
al., 2022

Partner

UNPRME provides
opportunities to
collaborate with business
managers to better
understand the challenges
they face in fulfilling their
social and environmental
responsibilities and to
jointly develop effective
approaches to address
those challenges.

Avelar et
al., 2022

Practice

UNPRME adopts
responsible and
accountable management
principles across
governance and
operational practices.

UNPRME,
2023

Share

UNPRME facilitates and
supports dialogue among
educators, students,
businesses, governments,
consumers, media, civil
society organisations, and
other stakeholders on
critical issues of global
social responsibility and
sustainability.

Avelar et
al., 2022

Despite this expanding literature, most studies
examine RME adoption at the institutional or
programme level. Existing reviews largely focus on
this, and few treat business academics as the primary
unit of analysis. This matters because academics
translate institutional commitments into classroom
practice. If their roles remain unclear, we cannot
explain why top-level commitments translate into
change in some schools but remain symbolic in others.
This review addresses that gap by asking how business
academics operationalise the seven UNPRME
principles in their everyday teaching, research, and
engagement, using UNPRME as a conceptual lens for
advancing responsible management education. In
doing so, the study makes two contributions. First, it
synthesises fragmented literature into four coherent
themes of academic action. Second, it develops a
conceptual framework linking these themes to guide
future research and practice.

STUDY METHODS

This qualitative, literature-based study critically
reviews the literature to explore how business
academics should implement RME. The study analysed
research on UNPRME, responsible management
education, and the role of business academics. We
followed the Preferred Reporting Items for Systematic
Reviews and Meta-Analyses (PRISMA) (Page et al,,
2021) approach to keep the selection process
transparent and replicable.

We searched Google Scholar for articles published
between 2000 and 2025 using the search terms
‘responsible management education’, ‘PRME’, and
‘academics’ or ‘faculty’, combined with Boolean
operators [(“PRME” OR “Principles for Responsible
Management Education” OR “responsible
management education”) AND (academics OR faculty
OR educators OR lecturers) AND (implementation OR
integration OR embedding) AND “business school”].
We conducted the searches on August 25, 2025.

Figure 1 outlines each stage from search to inclusion
of research studies. The initial keyword search
returned 3175 results. After applying filters for time
(2000-2025) and article type (review articles), the
search returned 209 records. We removed duplicates,
leaving 205 articles. We then screened titles and
abstracts against the remaining inclusion and
exclusion criteria (see Table 3), excluding 146 articles
and retaining 59. We retrieved all 59 articles for full-
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text review. We then conducted a full-text review and
assessed the articles’ eligibility for the final analysis. At
this stage, we removed 17 articles that were irrelevant
or did not meet the required inclusion criteria. We also
appraised articles’ methodological clarity and their
direct relevance to academics’ roles, not just to
institutions. This left us with 42 articles for the final
analysis.

Figure 1: PRISMA diagram for selecting studies for analysis

4 N\
Records removed before
- screening:
o Records identified e Records were included
] from: using automated filters
&= Databases (n =3175) [— in Google Scholar (time
e (Google Scholar) and source type) (n =
- 2966)
e Duplicate records
removed (n = 4)
A\ J
)
A 4
Articles excluded:
Articles screened ol ® Applying language,
(n=205) scope, and target
population (n = 146)
5
'an Articles sought for Articles not retrieved
o retrieval (n = 59) "l (n=0)
a
\ 4 )
Articles excluded:
Articles assessed for I Remloved irrlelevant
eligibility (n = 59 and low-quality
gibility ( ) articles with less
methodological and
content rigour (n=17)
—
M
A 4
e
Q
3 Articles included in
£ the review (n =42)
—

Source: Adapted from Page et al. (2021).

To reach consensus on inclusion and exclusion decisions,
two authors independently screened titles, abstracts,
and full texts against the criteria in Table 3. We resolved
disagreements through discussion, and when we could
not agree, the third author made the final decision. We
applied this procedure at every stage shown in Figure 1.
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Table 3: Inclusion and exclusion criteria used in

selecting studies

Inclusion Criteria

Exclusion Criteria

Research on RME in
business schools,
universities, and higher
education institutions

Research conducted on
RME in other entities
outside the higher
education sector

Role of academics in
RME

Role of students,
administrative and non-
academic members, and
other stakeholders in
RME

Articles from peer-
reviewed journals

Articles that are not in
peer-reviewed journals

Articles published in
English

Articles published not in
English

Research conducted
between 2000-2025

Research conducted
outside 2000-2025

We analysed the retained articles using the Gioia
methodology (Gioia et al.,, 2013), an inductive
approach that allows themes to emerge from the
literature rather than from a predetermined
framework, which suits our aim of understanding what
academics actually do. Although the method was
developed for primary qualitative data, we applied it
to published studies, treating each article’s reported
findings as the data. We began with open coding,
labelling recurring concepts about academics’ actions
in language close to the original sources. We then
grouped these first-order concepts into second-order
themes that captured shared meaning across studies
and distilled them into a single aggregate dimension:
academics’ overall role in RME. Figure 2 shows the
resulting data structure. Finally, we mapped each
second-order theme against the UNPRME principles,
linking our inductively derived findings to the wider
RME discourse.
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Figure 2: Gioia data structure for the role of business
academics in RME
2nd-order themes

1st-order concepts Aggregate dimension

Value-based courses

Embracing innovation
in courses and =
programmes

Curriculum
revisions

Cross-disciplinary
integration

Engagement with
industry

Enhanced

Engagement with — external
government engagement

Engagement with civil Role of

society business
academics in

Reflective and advancing

adaptive teaching RME

] ] Embodiment of
Service-learning

pedagogy pedagogical
changes
Holistic pedagogy linking
micro- and macro-level
practice
Building research capacity
and credibility
Academic

development
(teaching, learning,
researching)

Research facilitation

Peer support and a
collaborative
academic culture

ANALYSIS AND DISCUSSION

Business schools face widespread criticism for producing
graduates with underdeveloped ethical mindsets and a
narrow focus on shareholder primacy (Bishri, 2023;
Russo et al., 2023). While institutional leadership often
signs PRME commitments, the actual translation of
these principles into educational practice depends on
individual management educators. Using the PRME as
an analytical lens, this review critically examines how
management educators enact and operationalise
responsible management principles in their everyday
academic work. The synthesized findings provide a
roadmap for educators navigating institutional
constraints to embed a value-based, responsible
approach across their teaching, research, and external
engagement.

After a critical review of key literature, we identified four
main themes: curriculum revisions, enhanced external
engagement, pedagogical changes, and academic

development, to guide a critical discussion of how
business academics should redesign their systems
toward a more sustainable, value-based approach.
These themes are not mutually exclusive; rather, they
interact and reinforce one another, reflecting the
interconnected nature of the PRME principles.

Curriculum Revisions

The theme of curriculum revisions examines initiatives
by business academics to redesign management
curricula toward a more responsible, embedded
approach. As noted earlier, business school graduates
often lag in values compared with their knowledge
(Bishri, 2023). Hence, management education should
be redesigned to give students more opportunities to
engage with the curriculum and strengthen their
values. After all, UNPRME was introduced to make
business graduates richer in values and responsibilities
(UNPRME, 2007). Accordingly, this theme discusses
initiatives by business academics to shift toward a
more responsible management curriculum through
value-based courses, course and programme
innovation, and cross-disciplinary integration.

In value-based coursework, the literature documents
a growing effort among management educators to
design courses that emphasise global social
responsibility and align module outcomes with
international initiatives such as the SDGs and the UN
Global Compact (Russo et al., 2023; UNPRME, 2023).
Specifically, educators have restructured
undergraduate and graduate offerings by introducing
dedicated modules in business ethics and Corporate
Social Responsibility (CSR) (Bishri, 2023; Christensen et
al., 2007; Maloni et al., 2012; Rasche & Escudero,
2009; Young & Nagpal, 2013) and by championing
specialised majors and joint tracks in sustainability
(Maloni et al., 2012). To provide students with a well-
rounded foundation, educators strive to balance
management theory with ethics, legal liability,
financial governance, and ecological stewardship
(Bishri, 2023). Through these deliberate designs,
educators directly enact the UNPRME principle of
Values in the classroom.

Nevertheless, scholars emphasise that when
educators deliver stand-alone modules, long-term
impact remains constrained if courses are treated in
isolation (Rasche & Gilbert, 2015). Although educators
frequently introduce dedicated responsible
management electives, this strategy often serves as a
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pragmatic compromise to circumvent institutional inertia
and departmental resistance from colleagues in more
conventional sub-disciplines (Rasche & Gilbert, 2015).
Without broader curricular integration, educators find
their efforts marginalized, leaving RME relegated to
optional electives or co-curricular initiatives rather than
embedded within compulsory degree requirements
(Beddewela et al., 2017; Russo et al., 2023).

Academically developed scholars are more likely to
embrace change, introduce innovative ideas, and design
new courses and programmes that address
contemporary challenges (Fujimoto et al., 2025). In this
process, they are likely to collaborate with international
bodies, creating opportunities for knowledge creation
and dissemination. Such engagement enables business
schools to cultivate leaders who are critical thinkers and
visionaries, rather than merely practitioners. Moreover,
other academic staff should support these initiatives
(Beddewela et al., 2017; Doherty et al., 2015; Young &
Nagpal, 2013). Importantly, shifting away from reliance
on temporary academics toward a well-developed
academic faculty strengthens business schools’ rigour
and credibility (Dyllick, 2015). This, in turn, enhances
their capacity to nurture and sustain responsible
management education. This directly addresses the
UNPRME’s purpose, values, research, and partnership in
advancing responsible management education.

Cross-disciplinary integration involves collaboration
across multiple academic disciplines to address
sustainability challenges and provide holistic solutions.
Since. UNPRME focuses on equipping management
education with values and sustainability, limiting it only
to management education could be disadvantageous
(Maloni et al., 2012). Therefore, as the research
principle suggests, UNPRME should collaborate with
other academic disciplines and institutions (Young &
Nagpal, 2013). Because UNPRME highlights stakeholder
engagement and global social responsibility, integrating
management disciplines such as accounting, finance,
and economics with law, political science, and the social
sciences could help develop integrated, holistic
solutions. As such, UNPRME’s research and partner
principles could be further practiced.

In contrast, institutionalising such collaborative efforts
has become increasingly challenging because most
business schools view these collaborations as obstacles
to the traditionally granted freedom of teaching and
research (Rasche & Escudero, 2009). Moreover, while a
few business academics recognise the importance of
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collaboration and embedded education, most focus on
discipline-specific teaching (Russo et al., 2023). Research
shows that not every management-related discipline
gives responsible management equal prominence. For
instance, academics with accounting and finance
backgrounds gave responsible management the least
prominence (Rasche & Gilbert, 2015).

Taken together, these findings suggest that curriculum
revisions are necessary but insufficient on their own.
Without complementary support for cross-disciplinary
collaboration and sustained faculty buy-in, value-
based courses risk remaining peripheral rather than
becoming embedded practice.

Enhanced External Engagement

UNPRME’s principles include partnership, research,
and dialogue. All three principles highlight the
importance of collaborating with external parties to
advance more responsible and  sustainable
management education (UNPRME, 2007). External
engagement is crucial to adopting responsible
education through UNPRME. Stakeholder engagement
has three dimensions: business/industry, society, and
government (Bishri, 2023). Accordingly, this study
critically examines the initiatives business academics
undertake to collaborate with these external parties,
using the codes: engagement with industry,
engagement with society, and engagement with
government.

Engagement with industry: In the context of industry
collaboration, the literature emphasises educators’
personal agency in bridging academic concepts and
practitioner realities. Rather than relying solely on
formal school-level agreements, individual academics
establish collaborative research projects, author
applied case studies, and supervise industry-linked
student theses (Bishri, 2023; Borglund et al., 2019;
Stachowicz-Stanusch, 2011). Furthermore, educators
enrich classroom learning by inviting corporate
practitioners as guest lecturers (Bishri, 2023) and
connecting students with industry mentors (Borglund
et al,, 2019). By actively integrating these external
voices into their courses, educators help students
translate theoretical frameworks into practical, real-
world applications (Dyllick, 2015). Therefore, business
collaborations, such as partnership agreements and
Memoranda of Understanding (MQOUs), are being
initiated to secure training opportunities for students.
These partnerships typically share research outputs
through  joint  publications and  conference
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presentations. This creates a bridge between academics
and industry, supporting ongoing dialogue on
sustainability concerns (Dyllick, 2015). Hence, principles
such as Research, Partner, and Share could be achieved
through this.

Engagement with government and civil society: Beyond
the corporate realm, individual business academics
engage with policymakers and regulators to
demonstrate how governance frameworks can enforce
ethical practice, contributing scholarly insights to
educational policy debates (Bishri, 2023). Similarly,
educators partner with civil society organizations and
NGOs, embedding community-based projects and
advocacy campaigns directly into their course curricula
(Bishri, 2023). Through these grassroots initiatives,
academics operationalise the UNPRME principles of
Partner, Research, and Share, ensuring that external
collaboration translates into concrete student learning
(Dyllick, 2015).

Although partnerships with external parties seem
timely, relevant, and practical, scholars have argued that
adopting UNPRME is ambiguous. Although UNPRME
aims to promote sustainability, it offers principles to
follow rather than a regulatory framework. As a result,
many have collaborated with external parties to produce
Sharing Information on Progress (SIP) reports.
Consequently, the effectiveness, purpose, and
outcomes of joint efforts with industry and civil society
often remain unclear (Godemann et al.,, 2011, as cited in
Rasche & Gilbert, 2015). In addition, scholars have
debated the true intentions of business academics when
they engage in research. Despite efforts to engage with
industry to develop solutions to real-world problems
organisations encounter, academics often focus on
theoretical and conceptual problems within their
disciplines. As a result, UNPRME interests and academic
interests may conflict (Dyllick, 2015).

This demonstrates that external engagement, though
valuable, cannot replace genuine curriculum integration.
Business academics therefore need institutional
incentives that reward engagement alongside traditional
research metrics.

Embodiment of Pedagogical Changes

One of management education’s core responsibilities is
to foster societal skills (Hawawini, 2005). To address
global trends and challenges, management education
must move beyond developing business managers who

prioritise economic considerations alone (Ghoshal,
2005; Henisz, 2011). Business Management students
must therefore be prepared to engage with complex,
transdisciplinary issues and collaborate with the wider
community at multiple levels (Abdelgaffar, 2021; Muff,
2013). Achieving this paradigm shift requires not only
curriculum reform but also a critical pedagogical
transformation  (Dehler et al, 2001). This
transformation is vital for embedding questioning
behaviours and cultivating openness to change
(Abdelgaffar, 2021). It also enables students to
critically examine the role and conduct of business in
contemporary global phenomena (Abdelgaffar, 2021;
Thomas, 2005). Consequently, pedagogical practice
must incorporate innovative approaches that
integrate transdisciplinary learning (Abdelgaffar, 2021;
Blasco, 2012; Maloni et al., 2012; Parkes et al., 2017;
Starik et al., 2017), action-oriented and participatory
research (Abdelgaffar, 2021), and active engagement
with external communities (Abdelgaffar, 2021; Maloni
et al., 2012; Starik et al., 2017).

As a result, business school academics must adopt
more reflective and adaptive approaches to teaching
and learning (Abdelgaffar, 2021; Painter-Morland et
al., 2016), including real-world problem-based
learning, issue-centered learning, and reflective
fieldwork (Abdelgaffar, 2021; Painter-Morland et al,,
2016). Moreover, ‘service-learning pedagogy’ (Collins

& Kearins, 2010; Young & Nagpal, 2013),
operationalised through internships and
collaborations with community-based expertise,

fosters a more integrated and interactive learning
experience. Academics also need to incorporate
holistic pedagogy to create a responsible educational
climate. Furthermore, to support holistic pedagogy,
academics must ensure that micro-level teaching
practices connect to the macro level. In doing so, they
must draw on a variety of sources rather than limiting
themselves to textbooks (Maloni et al., 2012;
Stambaugh & Trank, 2010).

Thus, carefully assessing pedagogical methods is
essential to creating responsible education in business
schools (Kearins & Springett, 2003; Maloni et al.,,
2012). However, hidden normative cultural barriers
within the curriculum can hinder the implementation
of critical pedagogy in conventional management
education (Blasco, 2012; Louw, 2015; Millar & Price,
2018). Moreover, personal orientations and values
play crucial roles in implementing this pedagogy
(Maloni et al., 2012). In practice, achieving true cross-
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disciplinary integration is challenging because of limited
resources, awareness, and time (Rusinko, 2010). As
discussed, this approach aligns with UNPRME’s purpose,
values, methods, research, partnerships, and dialogue.

Collectively, these pedagogical shifts require academics
to move beyond content delivery and toward facilitating
reflective, values-based learning. This repositioning
requires sustained institutional support because
individual academics alone cannot overcome deep-
rooted cultural barriers.

Academic Development: Teaching, Learning and
Researching (TLR)

Academic achievement is a critical turning point in
advancing responsible management education within
business schools. To do so, business school academics
must continually build their research capacity and
professional credibility, which underpin the real-world
relevance that responsible management education
requires (Brown & Duguid, 2001; Clinebell & Clinebell,
2008). While external engagement treats industry
partnerships separately, this internal capacity enables
academics to use them effectively once partnerships are
formed (Fujimoto et al, 2025). This foundation is
essential for embedding responsible management
principles into conventional educational practices.

Regarding research facilitation, the literature underscores
that educators advance the UNPRME Research principle
by redirecting their scholarly agendas toward topics that
generate sustainable social, economic, and
environmental value (Dyllick, 2015; UNPRME, 2007). To
sustain and legitimise this scholarship, academics actively
build and leverage collaborative research clusters, ethics
units, and cross-disciplinary working groups (Bishri, 2023;
Malonietal., 2012; Young & Nagpal, 2013). These internal
platforms provide educators with vital peer support,
collaborative opportunities, and access to funding and
industry support (Bishri, 2023). Therefore, through
ongoing research facilitation and peer collaboration,
educators build the scholarly foundation needed to
embed responsible principles into their teaching and
institutional practice, while external engagement focuses
on sharing these findings with broader societal
stakeholders.

Overall, academic development serves as the connective
thread across the other three themes. Curriculum
revisions, external engagement, and pedagogical change
each depend on academics who continually learn and
adapt.
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Drawing on the literature on academics’ roles in RME,
this study develops a framework that reflects their
integrated roles in RME (Figure 3), emphasising how
their work connects and reinforces multiple
dimensions of educational transformation. At the
centre of the framework, academics’ role in RME links
curriculum revisions, pedagogical changes, external
engagement, and academic development. The
bidirectional arrows among these four areas show that
each dimension reinforces the others. Together, they
form a dynamic and holistic framework that positions
academics as key change agents in embedding and
advancing RME within higher education institutions

Figure 3: Role of academics in RME

Curriculum

revisions

Academic

Role of Improved

development:
TLR

external

academics in

RME

engagement

Embodiment of
pedagogical

changes

This review contributes to the RME literature by
shifting the unit of analysis from institutions to
individual academics, addressing a gap, and
conceptualising  curriculum  revisions,  external
engagement, pedagogical change, and academic
development as interdependent rather than as
separate initiatives. This integrated view extends prior
work, which has largely treated these dimensions in
isolation.

For business academics, the findings suggest that
responsible management education is enacted
through everyday choices in teaching, research, and
collaboration. Academics can begin by embedding a
single value-based module rather than waiting for a
full curriculum overhaul. For business schools, the
findings imply that supporting academic development
through mentoring and protected time is essential.
Without such support, individual academic efforts are
unlikely to drive institution-wide change.

CONCLUSION

This study examined how business academics
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implement RME through the United Nations Principles
for Responsible Management Education. Using the
seven principles (Purpose, Values, Teach, Research,
Partner, Practice, and Share) as a lens to review 42
studies, the study identified four themes in how
academics contribute, including curriculum revisions,
external engagement, pedagogical change, and
academic development. Under curriculum revisions,
academics introduce value-based courses, embrace
innovation in courses and programmes, and build cross-
disciplinary links. Under external engagement, they
engage with industry, government, and civil society.
Under pedagogical change, academics use experiential
and reflective approaches that encourage critical
thinking, openness, and values. Finally, under academic
development, they build their research capacity,
supported by research facilitation and peer support.

Earlier RME research has largely focused on institutions
and programmes, leaving us with little understanding of
what individual academics do. This review addresses
that gap in three ways. It shifts the unit of analysis to the
academic and proposes a framework in which the four
themes reinforce one another, with academics as
potential agents linking institutional goals to societal
needs. It maps the evidence onto all seven principles,
showing strong evidence for Research and Partner,
suggesting that academics’ influence on RME depends
on institutional support and challenging the assumption
that signing UNPRME is enough.

Based on the study findings, the following
recommendations are offered. First, business schools
should recognise academic development through
mentoring, protected time, and research support, as this
appears to underpin the other three themes. Schools
should also recognise responsible management work in
promotion, workload, and research evaluation so that
curriculum change and external engagement are not
treated as extras. Further, academics should embed
responsible management in core courses, not just
electives, and can start with a single value-based module
rather than waiting for a full curriculum overhaul.

Moreover, schools and academics should build
partnerships around shared outcomes, not only
reporting, so that collaboration with industry,

government, and civil society does not remain symbolic.

Study Limitations and Future Research

This study relied primarily on literature retrieved
through Google Scholar. As a result, some relevant

studies indexed elsewhere were missed. Because the
thematic analysis is interpretive, the themes reflect
our reading of the literature. We draw links between
themes based on patterns across studies and have not
tested them; these links indicate association rather
than causation. Future research could repeat the
review across several databases to verify and extend
the framework. Empirical studies that survey or
interview business academics directly would test how
the framework works in practice, how individual and
institutional factors interact, and whether it holds in
different contexts, including developing economies.
Future work could also examine the Practice principle,
which the reviewed literature barely addresses.
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